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[ 5% Abstract ]

Bel B A (reading engagement ) J& 52 2022 2 H NI 3E
BENMEHRZE > RERAEAS - BB AR AR
s o BERETC A ELIEREENE - BIRE T Ry B R e SRS = (A
[ o S E R EFEE (CORI) &3 BB 22 R sE i 92 0

(NRRC) Fr#gEiEIEIEMELR » HEAHIER S [EE
A ARRE - RS EhRRE 4 o T R LR RIS HY(E -
CORI 7 £ C a8 B2 rT e -2 A RsEfR AL - H
BT R HEN BB R A R B AR > Bm 24 E
T 5 s Bl s A 2 =Y S FE A (o] > B {E SR - (Rl
AKIAZE LA T Bt ST aat - BEE Wil W ATl e edim > HlE—
A B e a7 B B dH R I HI4H 2 R FEEEE - B Ea4HE A CORI
RelREZNES - PEHIAHER—MH A OVRE RIS R - FEEE AT
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BRIZES ~ HRISHE - BRAEET: - EoRell - SR0T35 - R -
2 RS (CORI) 0 AR B A S > e

% - LIMGHEEANEBERATE - BRERE TR
U - WRARER AR AR E R TR ER 05 - DTSR R
Hitt/ i CORI BIRE#ER% - fEREEIREAG - E el
R BRI - (BAERETT Ry R R R T R R E 7
B IRAMRIZZETAVE 2 - SRS B0 CORL B SRR
SR REAR - B AR RIS A 2 1E
PG SRS Y b > A HRITIRL - A & P ER Y SR e
IR AREVEEE -

Reading engagement is an important factor that influences
student's reading performance and reading ability. Students with higher
degree of reading engagement perform higher learning achievement.
Reading engagement contains three aspects: reading motivation,
reading behavior and reading strategies. Concept-Oriented Reading
Instruction (CORI) is a reading instructional framework developed by
the National Reading Research Center (NRRC). This framework is
aimed to encourage students’ reading engagement, inspiring reading
motivation first and then strengthening the use of learning strategies.
Research studies in the United States have shown the effectiveness
of CORI on deepening students’ reading engagement. However,
this study is interested in whether CORI has the same effect in the
examination-dominated culture as in Taiwan. This study took quasi-
experimental design. Two teachers from different junior high schools
participated in this study. Each of them taught experiment group and
control group in their school. CORI was conducted in experiment class
and reading strategy pedagogy in control class. Reading engagement
questionnaires were distributed before and after the experiment. Both
participated teachers were interviewed after the experiment to collect
students’ reaction and teachers’ reflection. This study shows that,
after eight weeks, the experiment group is superior to control group
in reading motivation with statistical significance. However, there is
no statistical significant difference in reading behavior and reading
strategies. According to teachers’ observation, students enjoyed and
were interested in inquiry teaching like CORI. Though felt frustrated
in the application of reading strategies at the beginning, they soon
learned how to applied strategies in later learning.
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= A5l

RZ W90 4830 BIRE % A (reading engagement ) JE 57 ZEEH R
FIREERE NHVE R R - RIER AR - R AR R E S
(OECD, 2010a ; Wigfield et al., 2008) - R3E% AHIRE&HE B F 2 mE
i (self-directed theory) SRR » I EmTs HEREHY B 15 S5 HE
EREEAIERZE - PISA 2009 f5HBEZE R RS NIRER
BEFIAIER P - BIEE AR EEE - REATTR B2 AER
I AHYIREE (OECD, 2010a) -

WS H Bl sEZEE (Concept-Oriented Reading Instruction, CORI)
(DU &% CORI B E B2 ) & 25 B B 2% el 58 i 28 H 0 (National
Reading Research Center, NRRC) FraffZ IR R A GBI EH A > T
FHARER B2 A N Bl RE 1 A S B RERE R RE ) > B aEEY » FEilsy
QHFEER AR SL[E R E PR R AV R 1 RIS BT s A B el B A - it
SMU SR E B R G E) » Es|ERA KRS - BB R IFR ST
R WA RANEE - B1F - B S EERER BT
B o IR R F AR E B O - B RRERES
e A A4 % HEER R B O 5 Y B8 7 R [ » Guthrie ~ McRae B
Klauda (2007 ) %4538 11 {##FZE2K 50 CORI #5228 » 3837 CORI B
T RetR TR RSN - BRI R E BRI EA
el sl AR

TEFEEESTT > BlFAERREE AR ERE R AP R —
IR RS BRI BT AR > B E R R AL - E DL
el - DAL - R ERETSE AT MAEINEREERES
EEARERISNEE  SERVREBE > SRR EE - =
FERAIST © 1E35E] - CORI T8 Ry rT 2 - 22 A REeE e ARVEERE -
H 2011 fFiE - GBI LIEN N ¥ 52T CORI BERZEEWIE » H
FEHN LI B BB R AR B AR Al A K EAa] - Y
= BAINERS - EIEESVFTIVRRE -
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BRIAES ~ Msate ~ BRIESE ~ SHRE ~ 5ROPITT ~ 2RISFH -
S E FBRE S (CORL) B P AR A E W5

+ A FEE B E RN SRR e AR E T
RIFEAE ] » EETAEENERE - REKRACREZREN ETEN
W[ B2 AR AN B RE A > BT B Bl s BRI Pk 2 — © Guthrie
Anderson ~ Alao B Rinehart (1999) 5¥ fHe e s £ A FEZ thE R Y
AN ~ BEEBER R KEAENHE A EER - 4 el @R R AR
sE A UE AL » NI » AW ST 8 W Pt R Y WA i 25
—REHETT CORI B EaZ 29T - BRET CORI Fel ol 22 ¥ > P B = 4=
HIR R BN ~ BIEETT R PARE RIS S A8 > WalB W ZENE it
CORI BB B2 AR S TE e B2 0 -

Al © XetERey

—  FEERAREER

FEA (engagement) —gaELE * 175 ~ (& Eh% ~ sRHIZHIA -
Fredricks F22E 205 T He A | AEENE - sElHEFRNE(L - FIR
fig LB fR BRI N 75 A R (Predricks, Blumenfeld, & Paris, 2004 )
1T Bl sE 5 AR £ 220 B P E M B 5 (self-directed theory ) % JE [T
Ao i ERNE o BH HEES R E A ERNEE - 17
THER A RIEER AT A iR 2 A RV R S oSSR R 22 B SE bt
ZELy (NRRC) 1E 1990 FFACERBAE ST BB R A Z 1158 (Rueda,
MacGillivray, Monzé, & Arzubiaga, 2001 ) - g% (g 1 2Ky CORI
BIREZAE » BAREPIRLSE2E Y EE T - [ O A R RISE SN -
BIFETT Ry ~ SRESHEH - DURBIEEHEMERE ISR HBEEEEENRS
e ARV A - B R R s s
(—)MsHEHBAZEL

W IEERIETE A (reading engagement ) ? el sE & A 55 Bel sl B 1%
BRI HVEE & RS E R AR 2 SRSt & (BN AR BN (Guthrie,
McGough, Bennett, & Rice, 1996) ° PNFE &% ELFE T % A 250 Bk
RECIMEE ~ VURIERBEEEF o 58S 4 F (0 B 58 SR AH R

( Guthrie, Aloa, & Rinehart, 1997 ) -

Guthrie B Aloa (1997) HEBE BT » SIRREIEEN % ( motivation
in reading ) 7 [ 58 58 % (cognition in reading) ¥f B E X A H B E M
A MBI EE AYBIFEFE (reading achievement) 7RE B ZE 152
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& FHitfd " REESEESE AN (Engagement Model of Reading
Development) » ¢ Fy il 3878 A fie BE BHYIH 3 -

ReIEFE AR T B & RIS FIE A5 » Wigfield i Guthrie (2000 )
MR > BE A BB S gHEE (g aE) » MAR AIL=Fh
— A 0] o FILFE Guthrie AT #g H AT CORI Rl fE 2 - HE sa s Bl
HYE B o FR9E Guthrie 55 AWVFHE - ERATF 24 HE R SEE
PSR REREHMESCARNEE - thiERRE - SRk E
AR EF H CEERE &R - A SFIRS » REERH
ARG - KBRS o bS8 T REANIEEE (Guthrie,
Mason-Singh, & Coddington, 2012) - OECD Mybftseir st fg > #f -
A B AE AR RS v i R 24 B B RV E AR - R RyiEst
RE NP DI BB A E B R A VEE & > W n] DI B A R HEE
HRE SRR TE#EnIsE ) (OECD, 2010b) -

(L)%%ﬁkzhm

&R bl - RIS RRER A E R R - TEHETTRIGERS - REE R
HE EﬁA R RN - it g 58 - DlZpiRE BN
Th - BRRME @ REEA T ZEEREE - BE T R R
F=(EiEmE > DU SRS S I A
1. Bk A&

RIEERE S HNRENE S - EEEEE  BEELNERE
B~ EIL%E&’)@%EE’J%%V@E% RlEEIMEE A LM - 1R
2R TROAER A B REARR ~ B R DAUKBIENVETE (Wigfield, 1997;
Wigfield & Guthrie, 1995, 1997) < DLEEEEREIZKE - BRESIE AT A
EE#% (intrinsic motivation ) K AMTEN#% (extrinsic motivation ) ° & A
BeREAVEET - R R REE A Y ~ (e B s & e ki A B
i EHERENNTEE - HEHERNTEREENS  REE R

TEE > REAGHEEHE  MMESEAEARE - FHREE - BEMA

SRTEEIRHT A - DU SN 2 BRI R RS E) o HNH BT
£ (Curiosity) Bl A (involvement) ¥ 5 NAEENTEHYFRIR - LA  1F
B2E G (@ N EEELE RIS A S B B NEEIEET B TREE (self-
efficacy ) > BN EHIEERETNE(E - FTLGEEREEFERALTT
G BB A HRER IR 58 ik B 38 1% ( Guthrie et al., 1996; Swan, 2003 ) - £H
Y - BAMEEIEIRIER » (E5 TaTFmE:E - BEEHEREE
%~ A A Ve R B AR EE > DUETE (compliance ) B Y5t A 58 0]
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S E FBRE S (CORL) B P AR A E W5

(recognition ) fy FEAYFEIT (Guthrie etal., 1996) -

17 B S B HE I B 92 | » Wighield B Guthrie [ 1995 47 #E R 45 45 2
RIEEIRER » TS EEHN M - REE - RSERREAY SR
BIHERH E RS - BIE AR RS KR EREIEESR - RERE
SHENRAY AT - B RIEENERY 2 T A (Wighield, 1997; RIELE - 2
fizE ~ fEEEEE > 2003 ) o Hr Guthrie ~ Cambria B Wigfield (2008) £
TERAIPE AR AN AV EIRIAN - R T R BRI s ER e
1 i % > Motivations for Reading Information Books School Questionnaire

(MRIB-S) HHEHEBSCAREENRIEEEFL 4G - Motivations for Reading
Information Books Nonschool Questionnaire ( MRIB-N) > DLIE ~ & [EHY
AEVIA » BEETEAER N YMEEIE#72 © Guthrie ~ Klauda #1 Ho

(2013) £RH MRIB-S 1i&f46 A T H - EFEE A EIVREEEE
BT » BARERE ARIREETT Ry Bl SR B i B Bl ST g FETA B it
BlgZ 2 o 9T IE (o) BB B o] DATECHIER AR L A Horh B BERRE
RelEEE ~ Fllth g BAEEE IE A B sE B L I [ 1T & AH IEAERE 5
B A B e o ORI EE - REEEE - Rt EE > A LATEER
R RT By o iSRRIV ATT Fy (avoidance ) e fff HLILHFSE H 8835 -
A A B rE e S R AR ARV 8 )7 » HE IR A R s i S o
¥ AR (Guthrie, Klauda, & Ho, 2013) -

2. MRIT A

Guthrie ~ Wigfield 2 Klauda (2012) f5H > HHEEAERYEFELE A AT
DATRCRIER B Ry » NG Bel el T Ry e Fe e ABRRERYSS ST ~ B5fR > DA
KRB - fIEE Bl 4% (2013) DL PIRLS 2011 EEHVERHETT
S TSR EUR N 5w PIRLS BB Rl - HEEBREEL 1 AR
fifaE - (ERIEEIME - FEEER - B IGTHE SR EZ R E - PISA
2009 HURFEAME - ERRER ATSREIERERE - REVZEEMED
KRB (OECD, 2010a) - L4 » Guthrie 523 (2013) tiEH
BelRETT R el T R AR EEE & & HH R aE B SR G By of 22 2| 2 g B 22
B o MEBRATT R R ENAE S AMEAVIAEE » 7] K1k () - BIAERsENF
g7 - BREES - DURHEEENEER  Jro] BEE - BIEEZ
HEREEAYRENE ( Guthrie et al,, 2013) o

Bandura 50 R ¥REE - WAE H AT R =AM A O /E AR R
(Bell-Gredler, 1986/1991) - iff5E537 - AEEG K [HIRE i EE A £ EUERE -
NMELERENTE - e BIMENF AT R » E1 AREREL
RS mR BR[Ol - AR EE S AT R ] g2 M A Ry =
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HA H 8RR A (Guthrie ecal., 2006 ) - AHEFHY » Z5{8 By 1 4EsEE
e IMER R ED ~ (EE M AEAE » WA E B IREE - — B
IMERIFIZIHER > kT R R0 E 3R CHEUE - 2009) - I > &iE
YTRHRERE - EREERR ISR AONE - AR R EEE
HIREEFE A -

3. B3k Kk

FlE (strategies) RN[EFAFFS (skill) - ¥5HYESERGEHE G EIHY —
2K EVIR T - AR E S BN RIS g S ST ER > B8
[ R A R > WG EE R H WU SEHE (Guthrie, Anderson, Alao,
& Rinchart.,, 1999) - MOBLLIEFZFMR (1995) &REEINASMERTYEEE S
B SCRRR - RFELER B RE Y SRR T ) Ry 0 I SRS B 55 Y R SRS - 17
el G 3 it T B o W R R Y SR P A B - Bl ol e S R S R I
HOHEFREFERIN - iR el - R rE g - &
AMUESE ~ U] > FERIERT - R RREE AR CHV R (Harvey
& Goudvis, 2007) - FRRIFRMEAYE T » 7] DAUfh B Bl 38 5 e B 722 S el 3
HE ~ (SR g - 781 > S22 )7 R0 3 FH RN 7 ZE R e B 122 22 R
W~ T E P EE RS AR R o M E AR AR 0 Bl B iR s el Al

( metacognition ) (Kail & Cavanaugh, 2013 ; 224/ > 1995) -

B 2T 1Y B0 601 45 A A 5 DL & AR R P B B (information processing
theory ) K i%a%adHIHH s (metacognitive theory ) fykLHfE » 8 ABRETERH
HHVEHE R (MROBW ~ F2IRMR > 1995) - SLESRIRE RN ES
PR P R TR - FERVEREE S B T nseECiE o EAH RIBMEE C
HEC R K JTARNFR - DR eH C B FEIAIERIEEUEHAY8E
Pok 2= 408 {1 B2 SR B S U7 22 S B v AR BB R 2R 2 s B AT -
A ECIR RIS BB PRI SRS (BRZR4E > 1995) » PISA 2009 DLEEEHYTT
7% (approaches to learning ) AFEEETME (learning strategies) > HAELE
PRI A - B EECESHES (understanding and remembering ) ~ 24
LS (memorisation strategies) ~ FEH|TRHEE (control strategies ) ~ fEHE
M (summarising) > PLRAEEESEE (elaboration strategies) - F&EH
B2 A G 2K BRI B2 A SRR 1 28 FH B 58 FH 70 B SRS By A2 AR « o
P fig B O TR SRS K ARG RIS T Ry P HI R AR N & AV EC IR EL - H 3R
SO R {5 BRI B2 A S i MIER AV SC IR 7 (OECD, 2010a) -« #OE L
BURRIRAR (1995) EAETEMHES - sRE R - fFEYLRES - Bk
RN - DUS B SRR S A SR - SRER AT R RIR E R ILRIR B 2
2 FHDAEHIER A= Y SRS 138 » DA Ke el alhes SR 28 R AR » Horpat
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BRIAES ~ Msate ~ BRIESE ~ SHRE ~ 5ROPITT ~ 2RISFH -
S E FBRE S (CORL) B P AR A E W5

== ol ~ BEPEORI - SHEESRISAE PR AR | o A AR s R A T A A
NFIE - BIIERT ~ BEREM - XA REMEIEESE > FHEESR
NANEHERE R - EIN& AT o Guthrie B Taboada (2004)
#&TH CORI W 4¢ Hf Bl B 5 SRR AR BH AV SRR - 7E{BE =A% (Activating
Background Knowledge) ~ [ 38 #2 [ (Questioning in Reading) ~ &
2l #8 = (Searching for Information) ~ [ 38 fi§ 2 (Summarizing During
Reading ) ~ [E|{%4H%%#% (Organizing Graphically) ~ #7545 (Structuring
Story ) Z /TR E RIS 4L H E A Y CORI Y EERZE » 15 /TR AE
POHI_ BTN SRR AR R I R EE o

i Dyt 28 FH el s SR T2 e By B RElE AV EE 2R #E ~ — (Paris
& Jacobs, 1984) - {f CORI Blal Z 29T » 2830 FH 72 B ol SR g
HyFE4E - $27 T CORI 2 AL HYRIEEMAS - [EIRF t b8 5 B2 4 BRSBTS ~
e REE - (R - R b E TEEE - R RRIAIAEE (Wigfield,
Guthrie, Tonks, & Perencevich, 2004; Guthrie et al., 2013 ) ° FRIFL1E1
TEIRPRIAFT 23R - B R EE (E (- Bl A Rl H e S
EiRTHH R A - G2 ERE P E A RERR (MHOF WL 2
Wbk > 1995) © BERGSE (2014) 275 PISA 2009 FARNEEFHHIWST -
REAGD ~ BREREHEE - REEUL ~ S P 5HE - SRR MAERI A
B ER RIRES - BeET R ARG - FE L ER A& oo N &5 R eE
SREE(E AR » TS B e N EEAE 75 AV R s Eh i B LM Y R s 1T
Ry ~ BIESRISHY A EEEAER - i oot n] 5 B SR B el o
Hhg—wEE gORA > REEEENEARE S CHERSRERE
Bf o WEATARARZER] - KA ARAZE RRTSUESR » w2 e
HHE] -

— + CORI iz

(—) CORI %% %]

CORI BeiE# 2 BB Z R E s F0 (NRRC) FrasEihdsE
BEENESE > MR E TR AR ER S22 n B
46 - AE 9 AR A Bl B SRS Y P (LA A BEEE o Guthrie Z8 AR 1997
FEE IR CORI BEFEFHEN T AFEAT (Guthrie & Alao, 1997; Guthrie
etal., 1998, 1999) :

12 (conceptual theme )  ZHAMEE i R & MRS MERRR-E

AEER R U] DU i 2 TR SRS RS YRR AR o
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4.
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CHHEEMR G E) (real world interaction) : FlFEVAIASE: » 41

B~ EREEE G 824 TS E M
2  EEeE T gEe a8 aEE S8 FEE AR
EE B RE N E AR (H A H F 5L (contextualized) - ZEAEHRF
FiT Rl a8 1Y N 25 B PR 5% 845 ( Schraw, Bruning, & Svoboda, 1995;
Linn & Muilenburg, 1996 ) 5 [t4h > S FEAIME S M T RE A4S
HEHOE o EEE LR IR R E AR > WA
2 -

. BH¥E [ (self-directed ) : CORI BEHE T R4 EH F k5

[ o BENEE A T DR T - B4 W e LIS E H CHYEE B
B IR SIERE LT - B CEREENE -

EA{E (collaboration) * ZRAMGEEE A 4H R EK—iE Y - —iElR
FEMES R ~ —iEEGRRAITRNS WA E A BB A R0 -
B AR P SR ER A & 4ER o %1 T
(individual work ) ~¥FEENE (partnerships ) ~/NHEE (small
teams) ~ KEPDEE) (whole-class) 5 [ftAh » B2AA] DUA S
sTambE (literature circle) ¥ CERAFMETIERRE - DL IA M B+
(idea circle) #EANEIE T @ 1€ 270 CARRY R 3 F 5
B AR i o

MM (strategic ) © RlRETRESEIE « SoAIERAIFEA (Anderson
& Pearson, 1984) ~ & il 8 = (Guthrie, Weber, & Kimmerly,
1993) ~ H fi# & i M = & (Dole, Duffy, Roehler, & Pearson,
1991) ~ E2RECEM SR (Graesser, Golding, & Long, 1991) -
B (Baker & Brown, 1980) %5 - #E{THREIREELRT - ZXAT
IR AR T RIS HIERAZ S (strategy knowledge level) > 7F
BERHVERE O] DI N E R - FIHE R (peer
modeling) ~ £IEE 5w ~ EHMEREIKEEM (self-evaluation ) &5
J7 H A

. HIRFEI (self-expression ) © AiE HIRFIRAVE L A NAE

ik o BARTN TR C RS - R - BEREIE -
F8UE - FEIEREE - BIfESFEU RS - E2LHOCERMS
FRABGEREA T - HEAME » HFHREFZERSR
(self-referenced ) HY—7d o H FRBLAVHEE » L /ZEE LB fig e
B2 (academic learning ) HY#HFE - £ CORI BB EZE T > Al
TR LA R AR MR M AR - BZHE - EREEEEN
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BRIIE - RIS - BRFEST - SRR - SRS I -
MBS (CORD) P A B A8 2

( Oldfather & McLaughlin, 1993) -
7. B EME (coherence) : ZANMEZET B E M - SR L RIET) -
Bl R IR SEREAK o A1 I DATE T B RE R ARV AEAE T 0 58
{EH A -

(=) CORI # % ¥ 5%

Ry RE = A 52 5 22 AR Bl o B AR Y 38 J2 > Guthrie HY 1 95 B BX 8%
&1t CORI [ 5 #0221 A 1Y BU2 U 20 B - B 22 M1 {E A {b (Observe
and Personalize ) ~ 8 = fll #% 2% ( Search and Retrieve ) ~ ¥ fi F1 &4f #&

( Comprehend and Integrate ) ~ Bt A\ 7% 48 143 & ( Communicate to
Others) » DL {EZRENEE N R E (T ( Guthrie & Cox, 2001; Guthrie
et al., 1996; Perencevich, 2004; Swan, 2003; [ 75, » 2013) < AP » Swan

(2003) 52 Fs CORI V{2 BEAG IRf BE st DL SR MR HETT » TR R R
DL RS R EE ] - HAER 7= (0% 1 R -

1

£ CORI 25 H P A RIRVRER
CORI BHREAELER CORI -LRJ5HI
BlZAIE AL HEMAOE - HEH2H - BEfEEGE
HEEANRE HRBEISOR - REERISTEE
AR R4S B 15 - BRESRIS TR - R A TE
Lt \ AR = BY %R - F1E - FEEREEE

FH AR © Swan, E. A. (2003).

(=) CORI M % ZAM %

A [#8 CORI Bl 58 B2 9 £ /N LA K 2 2 1998 &2 2000 4F
Guthrie SFE2EET T/ N = AE4R B H AE4) H ZRFHEE Y CORI BB HE2 T
9% » S8 CORI BB A (ERIFE RIS B - ReFEE (8
P BRTHRENE S » H = FRIRIL A FERE - R RIE T
FEET - B4 o i B R SRS B e (A 5 B R B
Rk S Y B R B A R 2 BRI TRIRE N E2 S » Guthrie HEEE L HH
JRRFER A CORI CIEEEF AR T - fJ DSR4 RE
RUEEANE S B S 0VRE ] ~ S L NIEF BN - RS 4E
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SRS A RS EE L2 b (Guthrie et al., 1998, 1999; Guthrie, Wigfield,
& VonSecker, 2000 ) ° 2008 4 Wigfield ZFE2E B 5 RaiE 15 AN BB sE
fir AR 3 SR MR S FH Y /A2 - CORI REEE 2022 Y SR 4038 ] DLRR
Uit P22 AR F Bl B EE i > BREDER AR SR TP YR A - HERE
fEs R EL A BB ARRE 1 (Wighield et al., 2008)

FEAREZEENEE® | > Guthrie ZEE 35 (2004) % CORI B :E
W RS FEE - TTRIREREE - =M EEEE A TERE T
W2 CORI BREHEM 24 » e BEhtk (BEEE) £ tb#F
RS EERA A - AR (BIREMAESRNS ) i HA R sE
fi# ~ BEREENIE - BRECRNS IV E A LB BN RIS 2 BR TR
2 1) 2 4 (Guthrie et al,, 2004) ° H Wigfield ~ Guthrie ~ Tonks £
Perencevich (2004) HYWHFEHEEF] - 52 CORI BE AN EAETEN
EEIE (4Fa - PR BEEBRUEENFRIE > 2R HEN 2R
BRI - Wigheld 2235 ME R0 & - CORI FaghpE®) - MHE A
BREYSCA ~ 45 TR H T3 - FE 2% > iIEMMA A GRS T
] DLga BER A N N TE B K FRAEE » [RIIF 2 BRE2 AR Y PR 7 Bl A EAL RS
BRI ©

2013 4 Guthrie ~ Klauda 81 Ho » ¥ 4F4 4 > FIHEERE T IEH
B (SEM) FERFTIITHIRIE ZEE 8L CORI BlREZUER A H R REEN
BelRE e A ~ BEEPEAE 2 AR - pT9Cas3R > EIRTHIRIEEZE - B
BN~ RIGERA - BREEEE 2 MR B RS o [RIR RS B R
HIRE % > BelsEENIE O] DL E FE s B RRE R - ] DA A AB R s A
A BB A (R R IR - 1 CORI BHEE 2B AL B BHFE 224 Ay B EE &)
%~ BIREFC A HRARERR  [FIF I RE R FE = i B 2K P = 22 A Y B
SRR -

2014 4 Guthrie 8 Klauda #E—20 DUFE 52 SCE2 - A AR RS R4 A
REEEME - TSRS > 8552 CORI BIEE# 1% » BA N NITE -
fE{E - HIRAEE ~ B A F B THY R E PR AR 2 3 KIS Y3
ERF 0 24 B2 CORI RIsEZE % - HERE THEEBRIEAR
{EHVHEfRRIR -

BN A B CORI Bl s 2 20U ERANTFTIE 2011 FEFfG - FZLI/NEE
VU AHFARAE T > RESHETE A CORI RlREZEE A IR
A RIE RIS ~ B R B e 2 2 o LR (2011)

"R ] Rel s B S B VR AR R E M R Bl SR R R S | TS
63 TR EN A BRI | BB N R A N R RE B A
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BRIAES ~ Msate ~ BRIESE ~ SHRE ~ 5ROPITT ~ 2RISFH -
S E FBRE S (CORL) B P AR A E W5

EHILENRER - HRBEREERCR - " S HURBEREAE )
/NTUSEER B2 A SME R BN G A BE HIILRIRCR - IR A EENES
RO o FREERH (2013) T CORI ZER A B BI/NE B H 20 5 2
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eI ZE A /U - DIRGTE mH 22 A nY R B -
SEAT Ry BRI E RN - WA B2 BRI i ZET B i CORI BB 220
5 RERHBIERIHEAES - ERERA - REREAER - 25
B I - SiENE L TTEEE P E PRI

&% aT £ EH 2% Guthrie ~ Cambria B Wigfield (2008) HYRI:E
EREEFR (MRIB-S) - BB (2014) HYRIEE AR - f
GO WENy - B8y BIEEEA > B =K 0 RIEEE 25 E -
ReIREAT Ry 5 i - BERESRES 127 SRR A EReET  E 8
BAFKKER 2 8 o RoRIEMERIEW SR E R R - AT DAL
245+ 7R ] ( Covariance-based SEM ) » AMOS 21.0 #E{TEEE
KA Z 57T (Confirmatory Factor Analysis, CFA ) 7 78 fah% 25 1 1
HSHWEEN - REAER - BIEEESERE - MERR e —E
TH > MERL AR E EE RN - MRS S 2 ERE 0 EHIE
AL ZREmEE 2 CR(T) EHEAN 1.96 » Z#E 5 R T 2 (@&
AN BEEEHERZ & E (STDE) 1t 0.511-0.830 « {E45
A X REEIAYAHRETE (CR{E) F112 0.558-0.808 » & & [H]
HBIE (0.558) » SREE 0.6 > (HN{E A BEZHVHIE - FlER ABAE AN
B RS T SRS EIRY AVE {E 0L 0.314-0.596 » [
7B R e B B A R Bl R R 53 Al By 0.314 ~ 0.369 0 SREE 0.5 0 HATGIEE
PTEAE A2 EEE - mlER AR UL - RIS HH o &
M~ AVE SZTREE A2 2 R e a2 tHR G - EEER
K (5IEHRBHE - 2009) - BHENE > AELN SR AN —2
EEHE - EHEMEICER o b KREMGEVERC S ES &
— & SEM I 72 AYREAE » AT SR A 58 & A T Fr 4 p Ay AR A B R B Ay
WECFE o fB A2 F L Cronbach's o B{ESERIBET SN - A
REMBHIZEE I 0.537-0.909 » FEEFR 2 (E[EHE0.938 » [SE BRI
ENE—2 -

B~ R

— - BERRETERERAZED

AHFFE LA SPSS 22.0 $% 26 8% & S8 43 M1 ( Multivariate Analysis of
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R o FEETZEBLBY IR > B FREREIERNERNRE
TEFIEIEME - AUFFE LIRS (RTHIGER ) BUKREIE (1RHIS5R ) &
TR o A7 » &5 SR BL4H R Wilks' Lambda (4 ) =0.891 F (7,75)
=1.309 > p=.258>.05 > REEFF - #EA " AEEHEIE, - F (1,89)
=6.169 > p=.015<.05 » ZEFIE - [HEMEYEAMBEISFFEEE - Hit
LA T B EBREEN ) AEEN - (2R%E2) #E/RFGHE
SR AR B E M 2 S R R AT WSS ST 2 B B BT FEDERR
AT (E8TE ) &M (IR ) YL - SEERAE B Eh R e i i
LAz b i v ) I 1] Bel G B B ~ 1 PR - L Bl B A ) 2 S5 B
HKdE - (2HEK3)

Ry T AR HER R RV RUR - R I T AT I BE RV R LD
W (2RF4) - BHERFEDEREREN - FREHEREER P9
3.596 HE# = e 4 3.406 (p = .021<.05)  fEIE[AIfEENE - &
B dH YR B 12 19 8 3.808 B = R P2 HI4H 3.592 (p = .023<.05)
15 E R - B R RSB 1R I 8 3.925 B S AR I4H 3.584 (p
= .004<.05) -

*2

FHEREERE-—BREBEARERNEIRREDEHEERER
(Levene's H#&#EENIGRE )

R F df1 df2 p

el B B 669 1 89 416
TE[m BEREE .009 1 89 925
FRIE T B 1.004 1 89 319
HHRUAE 255 1 89 615
FRIEE(E .000 1 89 990
Fltt g HEE 1.207 1 89 275

& [ R EN 6.169* 1 89 015

Bl T S 061 1 89 805
PR R e 707 1 89 403

*p<0.05
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BHfRMEERE RERABEIRANTIIH - BREZTHEBEBF
PHESSELBHINHER
g Wi FEWIEL(N=49) gy TORRHL (N49) gy
W oy sp T N sp FHE
ATHl 3358 349 3.338 474
Bl RE B — 3.406 3596 5.505% .021
"M 3421 369 3.582 449
Al 3.587 481 3.564 677
IE[AI BB — 3.592 3.808 5.348* .023
%M 3.610 485 3792 513
s AIHl 4.016 568 4.056 910
;’igfﬁ — 4.075 4246 2570 .113
%M 4.062 728 4.257 646
- Al 3.483 684 3484 829
HERHE — 3.584 3.925 8.555%% .004
®H 3.605 575 3.906 637
. Al 3.581 713 3.443 832
BlEEE — 3.578 3717 1106 296
%I 3.622 639 3.677 638
o AIHl 3.217 514 3132 .827
Fltt & HEE — 3.139 3334 1791 .185
M 3147 648 3326 748
» Al 3.620 547 3.507 728
S A REHEN — 3.459 3394 072 788
"M 3457 591 3396 .929
ATHl 3.535 797 3521 .902
PRI T 7% — 3.709 3.768 700 405
%Ml 3.674 765 3.799 680
. AH 3528 836 3381 .666
LR — 3.448 3.593 1214 274
"W 3472 712 3.571 743

*p<0.05, **p<0.01
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EF=EE ~199* 085 .021
HE4H (J)  3.600 .030 368
PeklzE (1) 3.583 -431 -.032
NAEECEEL -232% 100 .023
g () 3.815 032 431
Pes4H (I)  3.574 -.604 -115
EEE S360%* 123 .004
HhagH () 3.934 115 604

£p<0.05, **p<0.01
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ISP

KRS BN SMEREHEAIRE 0 EAK LA KE
ATHER ZHBRG  WEAET AL FTRFL > 2543
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—R B9 o7 (A)

2. ZEMEE Ky > CORI A B HETHYAERTE > A DIRFE N Ba i ik
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2Bk

SAARE (2009) - &7 24X : AMOS #9322 B A - 26T AR -

[ Wu, M. L. (2009). Strural equation modeling: AMOS operation and
application. Taipei: Wu Nan. ]

REELE ~ BIAE - 852 (2003) - RSEHEMRERIVEST RAEEAZE
WH9T o RIBREF] » 50 47-71 ¢

[Sung, Y. T., Liu, P. Y., & Chien, H. Y. (2003). A report on the revision of
the motivations for reading questionnaire of the fifth-to seventh-grade
students. Psychological Testing, 5, 47-71.)

FREEFH (2013) © CORIZAZREAH B2 & 8 RAKRA HEH LA
B & B AR ORI - BIILZM AR 2/ -

[Lin, J. Y. (2013). The CORI Improvement on Children’s Science
Achievement and Self-Efficacy for Self-Regulated Learning

61



EEENENTFE 12 ¢ 1 (December 2017)

(Unpublished master’s thesis). National University of Tainan, Tainan. ]

MOBLL ~ F2IIAR (1995) - Iqjiﬁﬁi SRR E N R SR R 2 [
5 B Pah B0 B B e B RS R 2 W98 » 2 w2
28 0 15-58 ¢

[Lin, C. S., & Cherng, B. L. (1995). Relationship among students'
self-regulated factors and learning outcomes and on the effect of
self-regulated reading comprehension training course. Bulletin of
Educational Psychology, 28, 15-58.)

SR (2009) o B Hf AR (6 26 2 S e AH R DR R 1R s A 2 2 Al = 3%
FHROEHE 0 32 (1) o 111-145 »

[ Shih, S. S. (2009). An examination of the path models for the factors
related to junior high school students' reports of avoidance strategies.
Journal of Education & Psychology, 32(1), 111-145.]

flHERL ~ FEandg (2013) - FHHRE - BRBFEEF > 102 (1) >
37-50 -

[Ko, H. W., & Chan, Y. L. (2013). Books and Reading. National Central
Library, 102(1), 37-50.]

BREE4E (1995) o T ERESRISHI ST 5 ) BB 2R R E R B 2 5 4 -
HECHEEHR > 280 77-98

[ Chen, L. C. (1995). The Effects of the Training Program of Learning
Strategy on Junior High School Students' Reading Comprehension
Learning. Bulletin of Educational Psychology, 28, 77-98.]

PkoEsL (2013) o M7 25 ) Bel 0 B2 T R/ N T 4 B2 A el o P e RS
HHRETINRE - BREAGREAR > 4 6193

[ Chen, H. H. (2013). The effects of concept-oriented reading instruction
on fifth graders’ reading strategy use. Journal of Regional and Social
Development Research, 4, 61-93.]

PREEES (2015) - MAE@M{RFRA A AR A FHALARKSE |
EEREAENFHRENREMRIYE CRERZE L) -
BILZTHERE » 2P -

[ Chen, H. L. (2015). The effects of concept-oriented reading instruction
integrating into science and technology areas on the reading
motivation and reading comprehension ability of students in elementary
school (Unpublished master’s thesis). National Taichung University of
Education, Taichung. ]
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BEGE (2014) - M EHEFFUBRAEIAEAR—ABLEH
B R SE A S E A BB CRERZEE LRI - BIrEE
RligE AR - LT -

[Luo, S. P. (2014). 4 comparative study of reading engagement of overseas
chinese youth in Asia: A case study of preparatory school for overseas
chinese in National Taiwan Normal University (Unpublished master’s
thesis). National Taiwan Normal University, Taipei. ]

EEM (5F) (1991) - HEEH: ¥ EERE (FFE M. E
Bell-Gredler) © Zdbm7 « 08 o (JFEZHAREE ¢ 1986)

[Lu, H. M. (Ed.). (1991). Leaning and instruction: theory into practice.
Taipei, Psychological Publishing. ]

BT (2011) - ARG MBRZHE L ELAKFE IR FE
Bz e CRURZELRS) - BIILZRAE - 2/ -

[ Hsieh, P. K. (2011). Effects of concept-oriented reading instruction
on the elementary school students' reading motivation and reading
comprehension (Unpublished master’s thesis). National University of
Tainan, Tainan. )

Anderson, R. C., & Pearson, P. D. (1984). A schema-theoretic view of basic
processes in reading comprehension. Handbook of Reading Research, 1,
255-291.

Baker, L., & Brown, A. L. (1980). Metacognitive skills and reading.
Technical Report, 188. Retrieved from http://files.eric.ed.gov/fulltext/
ED195932.pdf

Dole, J. A., Duffy, G. G., Roehler, L. R., & Pearson, P. (1991). Moving from
the old to the new: Research on reading comprehension instruction.
Review of Educational Research, 61(2),239-264. doi:10.2307/1170536

Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School
engagement: Potential of the concept, state of the evidence. Review of
Educational Research, 74(1), 59-109.

Graesser, A., Golding, J. M., & Long, D. L. (1991). Narrative representation
andcomprehension. In R. Barr, M. L. Kamil, P. Mosenthal, & P. D.
Pearson (Eds.), Handbook of reading research (Vol. 2, pp. 171-205).
New York: Longman.

Guthrie, J. T., & Alao S. (1997). Designing contexts to increase motivations
for reading. Educational Psychologist, 32(2), 95-105.

63



EEEEHEERHSE 12 ¢ 1 (December 2017)

Guthrie, J. T., Alao, S., & Rinehart, J. M. (1997). Literacy issues in focus:
engagement in reading for young adolescents. Journal of Adolescent &
Adult Literacy, 40(6), 438-446.

Guthrie, J. T., Anderson, E., Alao, S., & Rinehart, J. (1999). Influences of
concept-oriented reading instruction on strategy use and conceptual
learning from text. The Elementary School Journal, 99(4), 343-366.

Guthrie, J. T., Cambria, J., & Wigfield, A.(2008). Motivations for reading
information books school questionnaire(MRIB-S) and motivations
for reading information books nonschool questionnaire(MRIB-N).
Retrieved from http://www.cori.umd.edu/measures/MRIB-S.pdf

Guthrie, J. T., & Cox, K. E. (2001). Classroom conditions for motivation
and engagement in reading. Educational Psychology Review, 13(3),
283-302.

Guthrie, J. T., & Klauda, S. L. (2014). Effects of classroom practices on
reading comprehension, engagement, and motivations for adolescents
reading. Research Quarterly, 49(4), 387-416.

Guthrie, J. T., Klauda, S. L, & Ho, A. N. (2013). Modeling the relationships
among reading instruction, motivation, engagement, and achievement
for adolescents. Reading Research Quarterly, 48(1), 9-26.

Guthrie, J. T., Mason-Singh, A., & Coddington, C. S. (2012). Instructional
effects ofConcept-Oriented Reading Instruction on motivation
for reading information text in middle school. In J. T. Guthrie, A.
Wigfield, & S. L. Klauda (Eds.), Adolescents engagement in academic
literacy (pp.155-215). Sharjah, UAE: Bentham Science Publishers.
Retrieved from http://www.cori.umd.edu/research-publications/2012
adolescents_engagement_ebook.pdf

Guthrie, J. T., McGough, K., Bennett, L., & Rice, M. E. (1996). Concept-
oriented reading instruction: An integrated curriculum to develop
motivations and strategies for reading. In L. Baker, P. Afflerbach, &
D. Reinking (Eds.), Developing engaged readers in school and home
communities (pp. 165-190). Hillsdale, NJ: Erlbaum.

Guthrie, J. T., McRae, A., & Klauda, S.L. (2007). Contributions of concept-
oriented reading instruction to knowledge about interventions for
motivations in reading. Educational Psychologist, 42(4), 237-250.
doi:10.1080/00461520701621087

64



BRIAES ~ Msate ~ BRIESE ~ SHRE ~ 5ROPITT ~ 2RISFH -
S E FBRE S (CORL) B P AR A E W5

Guthrie, J.T., & Taboada, A.(2004). Fostering the cognitive strategies
of reading comprehension. In J. T. Guthrie, A. Wigfield, & K. C.
Perencevich (Eds.), Motivating reading comprehension: Concept-
oriented reading instruction (pp. 87-112). Mahwah, NJ: Erlbaum.

Guthrie, J.T., Van Meter, P., Hancock, G.R., Alao, S., Anderson, E., &
McCann, A. (1998).Does concept-oriented reading instruction increase
strategy use and conceptual learning from text? Journal of Educational
Psychology, 90(2), 261-278.

Guthrie, J. T., Weber, S., & Kimmerly, N. (1993). Searching documents:
Cognitive processes and deficits in understanding graphs, tables, and
illustrations. Contemporary Educational Psychology, 18(2), 186-221.
doi:10.1006/ceps.1993.1017

Guthrie, J. T., Wigfield, A., Barbosa, P., Perencevich, K. C., Taboada, A.,
Davis, M. H., &Tonks, S. (2004). Increasing reading comprehension
and engagement through concept-oriented reading instruction. Journal
of Educational Psychology, 96(3), 403-423. doi:10.1037/0022-0663.
96.3.403

Guthrie, J. T., Wigfield, A., Humenick, N. M., Perencevich, K. C., Taboada,
A., & Barbosa, P. (2006). Influences of stimulating tasks on reading
motivation and comprehension. The Journal of Educational Research,
99(4), 232-246.

Guthrie, J. T., Wigfield, A., & Klauda, S. L. (2012). Adolescents’
engagement in academic literacy. Retrieved from http://www.cori.umd.
edu/research-publications/2012_adolescents_engagement ebook.pdf

Guthrie, J. T., Wigfield, A., & VonSecker, C. (2000). Effects of integrated
instruction on motivation and strategy use in reading. Journal of
Educational Psychology, 92(2), 331-341.

Harvey, S., & Goudvis, A. (2007). Strategies that work : Teaching
comprehension for understanding and engagement. Portland: Stenhouse
Publishers.

Ho, A. N., & Guthrie, J. T. (2013). Patterns of association among multiple
motivations and aspects of achievement in reading. Reading
Psychology, 34(2), 101-147.

Kail, R. V., & Cavanaugh, J. C. (2013). Human development: A life-span
view. Australia: Wadsworth Cengage Learning.

65



EEEEHEERHSE 12 ¢ 1 (December 2017)

Linn, M. C., & Muilenburg, L. (1996). Creating lifelong science learners:
What models form a firm foundation? Educational Researcher, 25(5),
18-24.

OECD. (2010a). PISA2009 assessment framework: Key competencies in
reading, mathematics and science. Retrieved from http://www.oecd.
org/pisa/pisaproducts/44455820.pdf

OECD. (2010b). PISA 2009 result: Learning to lean. Retrieved fromhttp://
www.oecd.org/pisa/pisaproducts/48852630.pdf

Oldfather, P., & McLaughlin, H. J. (1993). Gaining and losing voice: A
longitudinal study of students’ continuing impulse to learn across
elementary and middle school contexts. Research in Middle Level
Education, 17(1), 1-25.

Paris, S., & Jacobs, J. (1984). The benefits of informed instruction for
children’s reading awareness and comprehension skills. Child
Development, 55(6), 2083-2093.http://dx.doi.org/10.2307/1129781

Perencevich, K. C. (2004). How the CORI framework looks in the
classroom. In J. T.Guthrie, A. Wigfield, & K. C. Perencevich (Eds.),
Motivating reading comprehension: Concept-oriented reading
instruction (pp. 25-53). Mahwah, NJ: Erlbaum.

Rueda, R., MacGillivray, L., Monz6, L. & Arzubiaga, A. (2001). Engaged
reading: A multilevel approach to considering sociocultural factors
with diverse learners. CIERA report, 1-12. Ann Arbor: University of
Michigan. Retrieved from http://files.eric.ed.gov/fulltext/ED459428.
pdf

Schraw, G., Bruning, R., & Svoboda, C. (1995). Source of situational
interest. Journal of Reading Behavior, 27(1), 1-17.

Swan, E. A. (2003). Concept-oriented reading instruction: Engaging
classrooms, lifelong learners. New York: Guilford Press.

Wigfield, A. (1997). Reading motivation: A domain-specific approach to
motivation. Educational Psychologist, 32(2), 59-68.

Wigfield, A., & Guthrie, J. T. (1995). Dimensions of children's motivations
for reading: An initial study. Reading Research Report, 34. Athens,
GA: National Reading Research Center.

Wigfield, A., & Guthrie, J. T. (1997). Relations of children’s motivation
for reading to the amount and breadth of their reading. Journal of

66



BRIAE - PRISTE - BRI - He IR - R
fef s RS (CORD) $IIs 2k BT A B B

Educational Psychology, 89(3),420-432.

Wigtield, A., & Guthrie, J. T. (2000). Engagement and motivation in
reading. Handbook of Reading Research, 3, 403-422.

Wigfield, A., Guthrie, J. T., Perencevich, K.C., Taboada, A., Klauda, S.L.,
Mcrae, A., & Barbosa, P. (2008). Role of reading engagement in
mediating effects of reading comprehension instruction on reading
outcomes. Psychology in the Schools, 45(5), 432-445.

Wigfield, A., Guthrie, J. T., Tonks, S., & Perencevich, K. C. (2004).
Children's motivation for reading: Domain specificity and instructional
influences. Journal of Educational Research, 97(6), 299-3009.

67



EZEEFHEEIHSE 12 1 (December 2017)

BifF— : CORI BB AIE

. - CORI Ml &
)ﬁ’}\ gﬁ%l‘lﬂ& Iﬁzﬁq*ﬁ' %EE%%
Bl | PRI | 1. KR CORI 28 m R sE s | A -
I ERBEEERE - MaFrEEE
2. WETERH E NS AR A - | SRS
3. HETHEEE A E T A (SWIH) ~ | BZERRE ¢
KWL ~ O E - SRR FEms o | LB EE s
JE & MREEEE FTaR & - ik

4T REEMBEITERE > SR
AATEPRFEHTK LA ©

5. 828 (B4 BT EIRH) £ E
A TR R - RV JFELE
RAMHBHEVIR L ~ SRS S A RS
AIEELTT A -

6. B2 (B4 e LREAMRHY
REBA MmN (EEFER) §YE-E
W - WARICHERAT SR - 4@
BTN R - PRI - BEE
WFeRRE P BTk -

2. BelsEse
3. @GR

F=H | HEMke | 1 EETREESR T EEEES - ETE | A
ES IRHIRR R B T2 WA 4AAT Y | 1 S EE R
WHERINE - ELEREEN | S8
51 UE - AR B R R | 2. HEEE
EANHI S EARBEUS TR - el R RS
2. {5 EER A R [F Y B S RS AT TR | 1. e
R - 2. BRE
(1) a0 2 3. Bl {RAHA
(2) AnfefEEad
3) ﬁgﬁﬂﬁﬁ?@%ﬁ?ﬁ'ﬂé%ﬁ%ﬁﬁ
i
3. B {am B LA 2 £ REAHRRAT &
ANELE R > WECsk B EAETR -
PO | FEERBLLT | 1 TSR ERRERTE) JEEA
- £ (1) ZEMR AR RS ERECEENET | 1 BHEE R
BE YT AR - HH)

Q) B4 (B4 BB MERS
BTIL - AR R
REEH) - SRR -

(3) SETTHE 2 B4 24 4 M B B Y
(7 -

2. HHE
3. &5

4. TRk
5. HIREH

68




BRIIE - RIS - BRFEST - SRR - SRS I -
MBS (CORD) P A B A8 2

BB

TENE

CORI JitHl] &
FRE] R S

4 24 (B4 FIASCE - BE -
sg () F7AGEunEhce -

2. FENE A BB R R = EE -

FERUBUG T - GUESELAPRE - 4 BT
BRI
7 -

3B (S41) R ERNSY
BEEBI ST - BN E
B~ SCRREREORL - G YR
B+ R M (T Y2 B P R
e

4. B A PR SR TP ST
T = R T
TREAMEA TS - RN - &
B0 PRI TAIR A S -
SN 0 5 TS FIFER
BB AR SIS BET -

S BTEA A (&4]) BN
BB PR L B
ﬁ o

6. SR B R S S B
BB -

Pl hee; =
1. [ B
2. BREE
3. BRELEM

4 g

AN

BENE
BT

L4 (B4 o TEBEMEREITEER
BpIeaER > o FEEs Bk S -

A A [ A B e o) 5 R it B Bl
iR ©

2. Ji61T B eFEU N R -

JERI

1. &1E

2. BEFEH
3. EHEM:

69




EZEEFHEEIHSE 12 1 (December 2017)

B — - BB HIE IR

BiE RS

LR 103 24 2| e | 8B/ S 1IN
— e - O B AR
FE—E— BT 5 3 - B AR - KL
BT - EEOES (F)
FMEZEITE 6 8- TR  HEEE
SRR FME BT 4 5 - B0 ) ORISR B
BRI
EE BT - EEOEE (T)
FMEEITE 3 8- TR R
T OEEEEE - KB R - (B - RIS - AR
— SRR
BN
BT | = AAUE
P~ SERERAAE
B~ ARETAA
1. BRI BRI - T T RIS AE
SRREEE | 2. B RS - TR HTATRE
3. BB EENER - ATAEILE AT AE
sy | PR ERRAE 12 fif - SERBIMES AL S
TR SR - B - S BT

70



BRIAE - PRISTE - BRI - He IR - R
fef s RS (CORD) $IIs 2k BT A B B

CORI

Bl

A

JFE 23 B T 2
LR | 1. SREARESE R | 1 SRR | 1. SRR
SR | FEIEE(CORD) | EaRME | HIEBLUNE -
HE AURRMERVEEEL | HEE | 2. SRUBRIESTE
2. 59Emb || BAEE - 2. HA | T CELAHR R
Jiakod | 2. SROHERAESTRE DT | R | Al
. HELAHBEAAAL - 3. SRS
3. SIHTURIS e ISV
B TR 4TI SEE
Jr4E (54 R -
HA4N) B
SRS
EE
TORAGES || * 51T AR - TR | A | M TRIA - TR
RIFTER || BILA ) G - | SRERHVE | SR R -
E L fREER RS | o PRk | 1 45 & &2
e [ 35 (SWIH) | s | o fil 0%
BLLVEE - BER (SW1H) Ei
B gE ERERE S O EE T
JE Fe [ e B 2gEG
FTRRHVEEH - RO TR - e
2. BRI TE R TS LR
- TETIFEE - QAT
o EENE (K% & o
) T 2. F AN $E Bt A
T RRHYERE - [F] FeI A 1]
IFHFe S A (EjEsang e
45 TIE] A - E
3. PR AHZER 3. B2AEER LR
S > E(TOIT i
VESP( B -
4. B RERE R SR
TERRACER -
L &R || 1 T E FRE | EalaoR | 1L fEEETE £
T@%ﬁﬂlﬁ? ;K%EB% %Eﬁj ’ U\&ﬁﬂﬁ %[H%#Elzg %%f’?’i%ﬂ ’ L\J\&
=% fREEL | EA AR | B E YA AR A
- i AR 2R R - Eﬁ%ﬁéﬂﬁﬁ%
ene

71



EZEEFHEEIHSE 12 1 (December 2017)

2. {5455

AE R

TN

AR
nL

2. SRR EICRAY
BN T
o BAEEEH]
1 25 B B AR S
=HORMRAEFE R
STRK

3. EE e A
AREORATAE -
e TR
BRR R il - LA
KBS T

LI EEEEA
N[ Rl R R A
{TRIES R Sy
ik
(1) 402
(2) A0 i st
(3) 404a F 58

R 1T
BT

5. 7 40 i 5 5 18

12 - Bl E R

2. SR AR

AV EREL S
B B
St HES
FEEIEEIEETD
HHBAEERE KL

g o

Hafla Ry
& - e £
bl A B b
Rl AU
MR e R R
‘IR -

SR
% -
1R | 1 & 4k B 4L | BN | 1SS
mogew | puss sl A | fSmenE | RIS
By | mEELLE - | F T
gy | I e BT - S0k
BIERY | AT - RS RS
e | R - (1) T
. KRR () 40 o] 5
EERIGE R - <
% 295 % 45 (3) 40 i1 FI
S SIS 0 B
IR RS ) 7 % B
S (8 B e
NPT B R
%) - e
%

72




BRIAE - PRISTE - BRI - He IR - R
fef s RS (CORD) $IIs 2k BT A B B

VA

HETEHE

Ae B EEN

L2 S M
B

1T

2. % 4 M A
(%) Fh5E
PRSI #E

SE R
R
B0

1. 24 TR

RESEGHTE
EFHIER

SER(E A\ B
BB R EL

&

CB R £

E B IERE

23
ik ©

13
%
e
i

N 2. 41488

%
fef

1 {52 IR
R EERE -
R ~ 4
ReEAfERE - A0
BRSPS - BT
FelEs e A%
it e

2. BRI
ax R ERRAC

(EGe/an

R R E

—FERESR -
FRHUEL AR -
e B ERE -

% =
SO -

AREEAER

MR
SRETHISE
SRR JEfER
i -

"
o ms

(EGean

1. BB RRHY
RS ERET
Relal > AR
HERBE=FERE
HfraETIERER
TefE ThT S
T RE AR o

2.4 R B B IE
S ~ BEE R [E
T > DIETamai s
REEZ -

3. B & % 4l B o
ZEBEEHITIR
DU TS
.

4. SRS AR
TR -

T
TRNGIE
e

(A EE

SEMBEGE
[ > 3 R
RE=EE
TR SRRy
Bt SR -
FHEEIEFER
BT o

SRR

CEIREAER

AR - s
feHEE -

A\ HE

B At
B -

73




EZEEFHEEIHSE 12 1 (December 2017)

AN

HENT

SEREE
Bl e

LA E 5 T
AR E
o SER AR
A

2. R BH B R T

3% EERER
s (g hR
) -

4. TR M - TR
BT L BBk
HNREE -

SERCEE

124 TR —
1 B RERE
==

2. HETERHE R
T e

3.0 17 & M -

FRIETEA
4 o

1

74




A Research of Effects upon Reading Engagement Using CORI in Middle
School in Taiwan

A Research of Effects upon Reading Engagement Using
CORI in Middle Schools in Taiwan

Chao-Chen Chen

Professor
Graduate Institute of Library and Information Studies
National Taiwan Normal University

Yin-Yen Lin

Graduate Institute of Library and Information Studies
National Taiwan Normal University

Ya-Ping Chen
Taipei Municipal XiSong Senior High School

Zhen-Li Gao

Tainan Municipal Fusing Junior High School

Yu-Fang Chang

Graduate Institute of Library and Information Studies
National Taiwan Normal University

Hong-Shiu Liang

Graduate Institute of Library and Information Studies
National Taiwan Normal University

75



Journal of Libray and Information Science Research 12 : 1 (December 2017)

Preface

Numerous studies have demonstrated that reading engagement is a
critical factor for learning efficacy and reading proficiency, with higher
reading engagement resulting in better reading achievement and performance
at school. Concept-Oriented Reading Instruction (CORI) was developed
by the US National Reading Research Center (NRRC), as a method which
emphasizes exploratory reading, to enhance student reading engagement
and comprehension ability. It focuses on peer-mediated collaborative
learning in small groups allowing students to determine their own topics of
interest to explore. This allows students to use strategies and discussion to
attain reading comprehension, while concomitantly stimulating real world
interactions, which help guide student activities to integrate with reading
materials and the emotive content and context. Students thereby more
greatly engage in their reading, writing, and critical thinking. Ultimately this
means students are empowered to become independent readers and learners.

Under the pressure of entering higher school in Taiwan, junior high
students’ reading development remains an inherently difficult area for
promotion within the educational system, and reading education has long
suffered from a lack of emphasis among junior high teachers, and even in
schools which emphasize reading, there are only reading activities such
as morning (free) reading, reading together, or reading passports (book
reports competitions). Moreover, teachers’ efforts at reading education
are mostly centered on guidance about reading strategies, so whether this
kind of reading pedagogy can foster, nurture and stimulate student reading
motivation, is a question for which there are a paucity of studies. In the
US, CORI has been amply demonstrated to be an efficacious pedagogical
method to enhance student reading engagement, and since 2011 Taiwan has
started to implement elementary school experimental CORI educational
studies, but whether the method is efficacious for junior high students facing
the intense pressure of entering a higher school, and teacher and student
reactions currently lacks sufficient empirical studies.

Study methodology

This study deploys a quasi-experimental study methodology, among a
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cohort of 8th grade students at two schools, with two classrooms from each
school, one of which was assigned to the experimental group and one to
the control group, and the same teacher was assigned to be responsible for
teaching both the experimental and control groups. The experimental group
underwent one hour of class per week for eight weeks taught by the teacher
using the CORI reading method, primarily emphasizing student-directed
peer-mediated self-determination of reading topics, individual selection of
reading materials, collaborative learning, use of various reading strategies
at all stages of the process, with social interaction and self-directed
presentation of their learning results. For the control group, there was also an
eight week session, using the same reading themes, and the teacher selected
essays, deploying appropriate reading strategies, as each student generally
relied on the teacher’s explicit reading strategies to read the assigned essays.
During this study’s second and eighth weeks, a survey of the two student
groups was conducted to assess reading motivation, reading behaviors and
reading strategies, then after the experiment was complete, the teachers were
interviewed to share about their experiences in implementing CORI reading
methods, along with interviewing and ascertaining experimental and control
group student performance in reading engagement, reading strategy using,
independent learning, and the variety of their reports.

Study findings

This study found that for the experimental group student cohort the
overall dimensions of reading motivation and the positive dimensions of
reading motivation, as well as self-efficacy, all were stronger than for the
control group, which conforms with the findings of Guthrie & Klauda et al
(2014), among seventh grader study subjects, which found that for students
undergoing CORI learning, their reading motivation was significantly
superior to students undergoing the prevalent reading pedagogy. However,
compared with domestic Taiwan studies of elementary school students,
finding that CORI learning did not appreciably impact their reading
motivation, the finding is contrary, which is an interesting result. The two
teachers expressed during their interviews that CORI is a method providing
for free exploration which is not test-centered, using self-directed learning,
which allows students to feel interested and joyful, so student’s performance

77



Journal of Libray and Information Science Research 12 : 1 (December 2017)

exceeded teacher expectations.

As for reading behaviors, the experimental and control groups did not
have significant differences, which differs from the findings of Guthrie et
al (2013) who found that positive reading motivation could forecast student
behavior dedication. It may be that, as the teachers stated, students face
tremendous test pressures, and parents lack encouragement for students to
spend time on reading contents unrelated to their tests, and in consequence,
students do not have additional time to dedicate to reading. However, the
teachers also expressed that the CORI method affected students in terms
of the learning process and their attitudes, revealing inchoate potentials
for growth and positive change, which is very precious. Additionally, the
experimental group students’ questions tended to be more to the point and
thoughtful, with more diverse report contents and media, representing
unique behaviors and learning results.

As for reading strategy, since the two student groups both received
guidance for reading strategy, there was no significant variation among the
experimental and control groups in terms of reading strategy. However, the
experimental group students sensed some anxiety about the appropriateness
of their reading selections and a sense of frustration, which likely represents
the fact that this was the students first time to engage in a proactive self-
directed special research project, for which their preparedness for individual
engagement may have been lacking in rigor. But the fact that the students
will be able to apply what they have learned to issues they may face in the
future, and from their Facebook comments about the appropriateness of their
learning, it can be seen that having undergone the process of digesting their
self-learning has indeed allowed the students to feel empowered by having
truly learnt these strategies.

Also, the two teachers explained that from the CORI reading method
they recognized the importance of collaborative learning, syllabus sharing,
and workshops. Moreover, they felt that the CORI method fostering
exploratory reading will require long term implementation, to allow students
to frequently engage in practice, enhancing their familiarity, so as to achieve
better efficacy.
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